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TolkforWriting

Talk for Writing is an approach to writing that was

developed by English expert Pie YV Nk
Corbett. Whilst it originated in ' ’\
the UK, this program has since /,)

been adopted in schools all

across the globe. This is largely
due to its success rates and the
engagement levels experienced by students.



TolkforWriting

This approach was developed around the fact our
brains are hard wired to be able to communicate
orally. All children will be able to eventually learn
to talk, even without being explicitly taught.
However, this is not the case with writing. Writing
is a secondary skill that we are only capable of
learning when it is taught to us.



TolkforWriting

Talk for Writing utilises our natural ability to speak
in order to learn how to write. Students learn high

quality model texts orally from Kindy up until Year

Six and beyond. This includes both fiction and non-
fiction texts as well as poetry. This allows students
to become familiar with the pattern of the text, its
structure and language features.



TolkforWriting

This model text is analysed by students and broken
down so they can understand all of the building
blocks that make up that text type. Students
engage in a wide variety of activities where they
are explicitly taught how to use those features. As
students develop their abilities that teacher
support is slowly removed until they are capable of
producing texts independently.
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This framework of
teaching has shown
to be incredibly |
effective and have Sty o
led to students Wiy, Z
developing their
writing abilities
across all year levels.
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Cold Task Cold Task: Setting Unit

USiﬂg ’H‘le narraﬁue S*VUCTLHN er'*e a HGN’G‘ILWE Hlﬂ+ iHVOIINS ‘HHS SEH'I'Hg.

e Completed at the H“I]I]

beginning of the unit IIIIII----II
Marking Key:

» Used to give the teacher g g sdiund  Pududogng R e
an insight into your child’s -
current level of
understanding regarding
the focus skills

 Used to inform planning
and support students on
both a whole class and
individual needs basis
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The Cardvan — Pie Corbett

Mum had warned me often enough that it was dangerous. Did I listen? Of course, I didn't. Most days after
school that was exactly where I went. Silly really, but she actually thought that I was doing my homework with

Connor. Mum worries too much.

The danger she was tfalking about stood at the end of Aljwg Drive. It was there we found the caravan. Corrosive

from its lean body and it made odd credking sounds when the wind blew. It had been abandoned
for years. You could smell the dampness inside and the windows were tacky when touched, smeared with green
grime. to its wheels. It was a place of dead spiders and dust but it was our special place. Most days

after school we went straight there Just to muck dbout.

That afterncon, @ storm raged. The trees were like crazed zombies thrashing wildly. down, drumming
on the metdl roof. Inside the caravan it felt safe, dlmost cosy really. Nothing else mattered when we were in the
cdravan Without warning, there was a tremendous crack, and the old tree nearby. Sparks flew,

the and, as if in slow motion, it crashed down towdrds the caravan roof.

Instinctively, we both ducked down fast. There was an enormous crash and the caravan roof crumpled. The air
prickled with electricity; through the opening in the roof. For @ moment, I was certain that I was
dbout to be fried dlive. In the half-light, I could see Connor’s face. His eyes were wide with fright and he gulped
like a fish. “Come on," he hissed. We slithered [ike snakes across the floor with the broken tree dangling

dangerously above us

Luckily, the door had flown open when the tree had struck. We slipped out onto the muddy ground and lay there
with the dbove us and the down Then Connor started to laugh. He curled up into
d ball and laughed so much that I theught he was crying I couldn't help myself. The next thing I knew, I was

laughing too. Inside, T just felt relief. On the outside, T was laughing crazily. Then we bolted, out onto Aliwg, Drive.

Senses

Prepositions
Descriptive Langudge
Similes and Metaphors
Weather, time of day

Students annotate the
model text highlighting
examples of the focus
skills being used
throughout.
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Goal Setting

« Teacher sets differentiated
goals for all students in the
class based
on their individual needs.

* This supports students in
ensuring they complete the
required elements from the i
toolkit during the shared
writing phase.

Miss Clark's unl for me this unit is fo




Shared Writing

/

» Teachers direct students thought processes in order to
create high quality class texts. They do this by

questioning and prompting students to provide ideas
and vocabulary that is of a high quality.

* One paragraph is created each day as a whole class
before students transition to their desk to create their
own personal paragraph.




Boxing UP l Text

Structure Imitation Innovation
Jack Feleicia
0}”’"""5 - |t started with a creak |- It starfed with a rotten smell in the
- Door being moved gloomg corner
Introduce | _ Noises were gugrywhgrg - Mice started swarming around the
he threat around his house basement
- Smells were euer_e]where around the
basement
ae e able to S S poxed up’ 1de 0
D3 ap D Create elr o ovatio ae ould da
gepende 0 oup 5 g DPO
de e WO e1r eve

OPening

Bang.’ [t began in the Ionely and g’oomg basement.
The taste of mouHH cheese filled my Iungs. A
mixture of smells h’ngered in the air. Empfg boxes
stood in rows like soldiers scattered across the
chamber. This Pecuh’ar stench was unlike anyﬂﬂng I
had experienced before. This was now my home. |
Hloughf it couldn't ge+ any worse. As the elevator
doors slammed into p’ace, any semblance of IIgH
faded into the darkness. | felt like | was being
forgoﬁlen like a balloon driﬂing away. No matter
where | maneuvered the invisible, foul odour
followed my every move. Squeales of mice Pierced
my ears. The dust smothered every inch of the
ancient shelves. The outside world was now [usf an
empfy void in my own chi”ing H’lougHs. ‘



Editing / Feedback

Work gei ¢!
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Publishing

Typing practice
Handwriting practice
Peer editing / feedback
(Years 3-6)

Oral sharing







Independent Application

 Students create a text in the current genre and

demonstrate their ability to apply and use the focus
skills. Extension students are able to draw on a
variety of skills to extend the level of their writing.

 Scaffolding and support is provided on an individual
needs basis.






Invention

* Students are given time to write creatively. They
can pick any genre and text type.

 This allows students to continue developing the
foundation skills of writing that are applicable
across all text genres.




Hot Task

e Same as cold
task

* Used as a tool to
measure student
progress

 Can support the
teacher in
planning for the
hext unit

Hot Task: Setting Unit

Usmg the narrative structure write a narrative that involves this seHing.

Marleing Key:
®- not _LjeJr achieved




